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NLD from page 1

help, in addition to kind, nonjudgmental expla-

nation, offered day in and day out.

• Prepare the child in advance when inviting a

classmate over to play. Make visits brief, inter -

esting, and monitor them closely to ensure

success. Plan an activity that you know will be

mutually enjoyed.

• Consider sensory integration therapy. Unless a

child’s body is in the proper state of calm, the

child will not be open to learning, but rather in

a constant state of alarm and anxiety or in a

lethargic state.

Children with NLD have varying degrees of

disability. Effective intervention is key to their

success—that and the unconditional love of their

most important allies.

• Learn as much as you can about NLD and how

it affects your child and be a tireless advocate.

• Try to educate the child in small classrooms.

Eight or nine kids are best, in a room with few

distractions, such as mobiles or art on the walls.

• Provide opportunities for hands-on learning.

Children with NLD tend to be auditory learners

with great rote memory but with poor visual

recall. Talk about what you’re going to do,

model it, have the child do it, repeat the process.

• Ask questions, such as “What do you think is

going to happen next . . .?”  “I wonder if . . .”

“What do you think Mary is thinking in the story

. . .” to help kids understand what they read.

NLD is a language-based disorder and nonverbal

language comprises over 65% of our communi-

cation. Though children with NLD can often

read quite well, their ability to process what

they read varies greatly.

• Repeat math facts and review the previous

day’s work before introducing new concepts.

It’s helpful to use lined or tactile paper and

present just a few problems on each page. Use

only one version of multiplication and division

(both presented vertically or horizontally).

• Prompt the child during writing assignments by

asking questions. EMPOWER™ is a good method

for teaching expository writing because it pro-

vides consistent linear analysis to support the

writing process.

• Provide instruction that goes beyond a social

skills class. We found Michelle Garcia-W inner’s

Thinking About Me Thinking About You to be

helpful. Carol Gray’ s “social autopsies” also

To help

her son

succeed,

Alison

Lockwood

has become

an expert on

nonverbal

learning

disability.



My child recently transitioned from the Family, In-
fant, and Toddler Program to a local Essential Early
Education program. Her recent school evaluation
recommends 30 hours per week of speech language
services. The school offers three hours per week in a
small group. What can I do to increase the amount
of speech my child is getting?

Your daughter’s special education services

should be based on her individual needs not

what the school can offer . It’s up to the IEP

team to decide the type and frequency of ser -

vices your daughter will receive. As a parent

and team member, you have the right to request

a meeting to discuss increasing her speech

services.

To prepare for this meeting, gather informa-

tion to document the need for more speech

services. Review the report. Also talk to the

preschool teacher about your daughter’s perfor-

mance compared to other children her age in

the program. Identify whether your daughter

needs more instruction in a one -on-one setting,

whether current speech goals and objectives

are appropriate, and if not, why do they need to

be changed.

Invite the evaluator and the speech-language

pathologist to the meeting. Ask the team to

demonstrate how she is progressing toward

meeting her speech goals.

If the school doesn’t agree that your daughter

needs 30 hours of speech services, you have the

right to receive written notice from the district

explaining what information and options they

considered when making their decision. Note

that lack of personnel is not a reason to limit

services.

If you can’t resolve the problem at the IEP

meeting, you can rightfully request mediation,

write an administrative complaint (if you think

the school isn’t following the special education

process), or request a due process hearing.

My son, who has ADHD, was suspended for disruptive
behavior in class. This was his tenth day out of
school this year. After the IEP team determined that
his behavior was due to his disability, he was placed
in the library for two hours of tutoring each day.
How long will he be tutored, and when can he go
back to his regular schedule?

If your son has been removed from his regular

placement for more that 50 percent of the time,

the IEP must address how he will be reinte-

grated into the classroom. To clarify the reasons

for and duration of tutoring in the library , meet

with your son’s IEP team to: • Find out how

this change of placement will meet your son’ s

current educational needs and how he will

access appropriate services and meet his gen-

eral curriculum and extracurricular needs in a

tutorial. • Identify whether any changes are

needed in his IEP to provide the appropriate

level of support and accommodations to enable

your son to be successful in the general educa-

tion setting, including a behavior plan. • Make

sure there are goals and objectives that enable

him to return to the classroom in a timely way .

We received a letter from the superintendent stating
the district has revisited our daughter’s multi-year
plan and she will no longer be eligible for services
after this marking period. We believe she hasn’t met
requirements of her multi-year plan and isn’t ready
to graduate. What can we do?

The superintendent was responsible for approv-

ing and reviewing your daughter’s multi-year

plan when it was developed. Any changes in

graduation requirements should be written into

the multi-year plan as part of your daughter’ s

IEP and transition plan. The district cannot

make policies or decisions that circumvent the

IEP process. Based on her individual needs,

your daughter can receive special education

services through age 21.

Here are some things you can do. • Make a list

of reasons why you think your daughter isn’t

ready to graduate. • Talk to the superintendent

to determine what information was used to

make this decision and how this decision aligns

with IEP goals. • Ask for written documenta-

tion regarding your daughter’s progress toward

meeting IEP goals and transition plan require-

ments, such as connections to adult services,

community resources, employment, and housing.

• Get support from other individuals who work

with your daughter. • Ask for an IEP meeting to

talk about your daughter’s multi-year plan.

• Bring a friend or advocate with you to this

meeting. • Present your information to the IEP

team and the superintendent.



A good IDEA?
Here are some changes likely to interest parents.

• Schools are no longer required to use the “severe

discrepancy” standard to determine whether a

student has a specific learning disability. Rather,

they may consider, as part of the evaluation,

whether the child responds to research-based

intervention.

• Excepting children who take alternate assess-

ments based on alternate standards, short-term

objectives have been eliminated from the IEP.

• Transition planning begins at 16 instead of 14.

• After the annual IEP meeting has been held,

IEPs may be changed without having a meeting.

• After a due process complaint is filed, the school

district must hold a meeting with the parents

and relevant members of the IEP team to try

and resolve the complaint. The school district

has 30 days to resolve the complaint. If this

doesn’t occur, the case may then go to a hearing.

• Protections provided by the manifestation

determination review have been reduced, placing

more burden on parents to prove that a child’ s

behavior was related to his or her disability .

• Other changes include a new system for moni-

toring and enforcing the IDEA at the state

level, pilot projects to reduce paperwork, and

requirements for highly qualified teachers that

align with the No Child Left Behind Act.

As VPIC learns more about the new IDEA, we’ ll

update our web site and provide relevant links.

 To read the entire IDEA statute, go to http://

thomas.loc.gov—HR 1350. Also see wrightslaw.com.

Under new management
Welcome to Karin Edwards, the Department of

Education’s new Director of Student Support

Services replacing Dennis Kane. A well-practiced

special educator and coordinator of the graduate

education program at Saint Michael’ s College for

many years, Karin brings over 22 years’ experience

to the Department. Her goals include working to

make schools better for all students, especially

those with disabilities, and strengthening partner -

ships with schools and other agencies.

On her agenda are improving secondary transi-

tion to comply with federal requirements and

developing an effective interagency agreement

between education and human services.

Beginning in February, Edwards plans to con-

vene a series of meetings to discuss changes in

the IDEA. Invited will be parents, special educa-

tors, department staff, and interested others.

Look for more information about these meetings

in the near future.

Connie Curtin

New IDEA becomes law
Individuals with Disabilities Improvement Act authorized

o
n December 3, President Bush signed a revised version of the IDEA,

 the law guaranteeing children with disabilities the right to a free

appropriate public education and parents the right to be part of the

  special ed process. States must implement most changes by July 2005.

What will

the IDEA

revisions

mean for

students,

parents,

and

schools?

Karin Edwards,

new Director of

Student Support

Services for the

Vermont

Department

of Education



Be adventurous
Campers with and without disabilities have

many new experiences when they attend Part-

ners in Adventure. In 2004 the summer camp

completed its fifth and most successful season,

with the program growing to eight weeks and

each of the four sessions filled to capacity .

Campers ranged in age from 12 to 21, and 26

different disabilities were served. Non-disabled

partners and volunteers are there as friends and

help encourage the campers to take risks and try

new activities.

Every day is new at Partners in Adventure,

where kids take part in the kinds of activities

you might expect at camp: swimming, games and

crafts, sailing, and hanging out with friends. But

this camp also offers adaptive workshops in

karate, tennis, fencing, yoga, cooking, music,

and more.

Partners in Adventure is a nonprofit organiza-

tion working with the community to provide the

only camp of its kind in Vermont. Funding is

provided through grants and donations. This

program is fully accessible, inclusive, and non-

competitive. For campers who have limited

choices for summer programming, it is a reward-

ing and active experience.

It is wonderful to see campers becoming in-

volved in activities without their disabilities

hindering them. In 2005 Partners in Adventure

will run its second winter camp during February

vacation. Campers will experience skiing, ice

fishing, swimming, and more! Partners in Adven-

ture will continue to offer appropriate and excit-

ing programming to teens with and without

disabilities throughout the year.

For more information or to make a donation,

contact the director, Debbie Lamden, at (802)

425-2638, dlamden@gmavt.net, or

www.partnersinadventure.org.
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Back to the farm
The Farmhouse School on a horse farm in

Colchester has received licensure from the State

of Vermont Department of Education and is now

accepting applications for the school year as well

as for their summer programs. The school will be

teaching students ages 10 through 21 with learning,

emotional, and other health impairment challenges

(ADD, ADHD and Autism). Faculty ratio ranges

from 1:1 to 1:3 depending on the needs and activity

of the student.

The Farmhouse School will meet the individual

needs of students by building on each student’ s

strengths and on the family’s priorities. The

faculty’s goal is to provide an educational environ-

ment where students with learning challenges

will become successful by focusing on their

strengths and building their self esteem. The

model includes individualized academic program-

ming, sensory processing supports, social skills,

therapeutic horseback riding, and occupational

therapy. Students will also receive community-

based learning in life and job skills based on their

needs, interests, and passions. The “Circle of

Courage” (Mastery, Belonging, Generosity , and

Independence) will be integrated into the daily

routine. The goal is for each student to learn and

grow to their fullest potential and become active

participants in their communities.

For more information about the school, contact

co-directors Joan Rogers Powell or Kim Hewitt at

(802) 872-8712, or email jarpowell@aol.com.



tion, such as all the topic sentences in a document,

and automatically create an outline from the

highlighted text. Voice notes can be inserted at

specific places in a document to call a student’ s

attention to an important passage, tell them where

to start and stop reading, or provide instructions.

Other useful tools include the ability to increase

the space between the words and sentences or

adjust the color scheme and contrast of the docu-

ment. For example, some students may find it

easier to see white text on a black background

than black text on a white background.

In VPIC’s Assistive Technology (AT) center

you’ll find two of the most widely used programs,

Kurzweil 3000 and WYNN literacy software. If

you’d like to come in and give either of these

programs a try, call (802) 876-5315. In the mean-

time, you can learn more about these programs

on the web at www. kurzweiledu.com and

www.FreedomScientific.com.

Christine Kilpatrick

Software for learning disabilities
Text-to-speech programs offer many benefits

s
tudents with learning challenges often struggle to develop reading

  and comprehension skills. Chances are, these students will benefit

  from one of the powerful yet easy-to-use text-to-speech computer

  software programs available today.

Text-to-

speech

software

offers a

number of

benefits to

students

who

struggle

with

reading.

Text-to-speech programs were first developed to

assist those with a visual impairment. Over the

years we have learned that these programs benefit

a much broader audience, including students

with learning disabilities.

Text-to-speech programs convert the printed

material in almost any computer document,

including online documents, into speech and

read it aloud. Printed material that is not in com-

puter format, such as pages in a text book, can

be scanned into the computer and accessed via

one of these software programs. The text-reading

feature enables a struggling reader to concen-

trate on the content of the material rather than

expending energy simply trying to decode the

word, thus improving reading comprehension.

Students who are fluent readers but have poor

reading comprehension can also benefit from text-

to-speech programs because these programs use

both visual and auditory input to present material.

This means that a student who learns best through

auditory channels is better able to grasp and

retain the material when listening to it as well as

reading it. Students diagnosed with a nonverbal

learning disability (NLD) often fit this profile.

In addition to reading text aloud, many text-to-

speech programs contain tools that can help

students develop better reading and study skills,

and more effectively organize and manage their

written work. One such tool is the dictionary

tool, which enables a student to highlight a word,

click on the dictionary icon, and hear the definition

of the word read aloud. Another tool allows the

student to highlight the most important informa-
Zach tries the touch screen in

VPIC’s Assistive Technology center.



Walk in their shoes
January kicks off our ninth year collaborating

with Saint Michael’ s College and the Parents as

Teachers project in which p arents of children

with special needs open their home for 12 hours

over the spring semester to teach and mentor

future special educators enrolled in the graduate

education program through the college.

Students meet with and provide direct support

to the families in the form of respite and tutoring,

as well as information about the special education

process and community resources. Families work

with the students to create a better understanding

of what it’s like to parent a child with special

needs.

The program is a powerful way for parents to

model the family-centered perspective to the

special education practitioners of the future.

It takes a village
The Vermont Parent Information Center Legisla-

tive Network is seeking volunteers to help us

advance our legislative platform to increase

appropriations for children’s mental health fund-

ing at the state level.

During the upcoming months we may be asking

parents to share their experience accessing appro-

priate community and state mental health services

with legislators and others. V olunteers may be

asked to spread the word about upcoming legis-

lative committee meetings and to attend local

public forums.

Maybe you have some time to contact local

legislators and human service agencies about

your experiences and the challenges you’ve en-

countered in collaborating and creating effective

solutions to raising children with emotional

disturbance and mental health needs.

This is a great opportunity to make a difference

in the way the mental health system provides

services and in the level of statewide funding for

our children.

No place like home
Kudos to all our community volunteers! The

Vermont Parent Information Center Volunteer

Program is excited to announce that these volun-

teers contributed over 460 hours last year to

bring our mission to more families throughout

Vermont.

VPIC’s strong volunteer network continues to

make a difference every day in the lives of families

and individuals with disabilities in their commu-

nities. These volunteers are trained parents who

provide individual support to families raising

children with special needs. Twice a year new

volunteers are recruited and trained.

If you have an interest in helping children with

special needs, why not become a VPIC commu-

nity volunteer? We offer many opportunities to

support VPIC’s mission; for a complete list, give

us a call. You’ll also find more information at

www.vtpic.com.

Whew!
A huge thank you to Carla Brisson for volunteer -

ing her time and expertise during our recent

move. She jumped right in and helped to smooth

the transition to our new location.

Compiled by Margaret Armstrong,

Volunteer Coordinator
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We’ve moved!
The Vermont Parent Information Center has moved to the

Kidder Newhouse building located at 600 Blair Park Road,

Suite 301, Williston, VT 05495. Our new phone number is

(802) 876-5315; our new fax number is (802) 876-6291.

We hope you’ll come and enjoy our spacious, bright,

new offices. W atch this space for an upcoming open

house announcement.

Many thanks to Steve Kidder

for his generosity and assistance in

helping us to make this move.


